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(or KOHA-PICD) Development (formerly VASS) 2006-2010.
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Summary

The KOHA-PICD scheme (Kaihono hei Oranga Hapori o te Ao - Partnerships for International
Community Development), often called KOHA, was developed in 2006 as a co-funding scheme
with NZAID (New Zealand’s International Development Agency) and New Zealand non-
government organisations (NGOs) to support overseas community development. It was replaced
by the Sustainable Development Fund in July 2010. The sister Humanitarian Action Fund
(HAF), for emergency response work by New Zealand NGOs, was replaced by the
Humanitarian Response Fund.

KOHA organisational reviews aimed to confirm the compliance of the organisations
with the scheme’s criteria and requirements, and their capacity to meet KOHA standards. They
also aimed to assist the organisations to improve their work with partners in the field by
identifying general areas of learning. The reviews assessed progress made against the
recommendations of the organisation’s last review, made suggestions to NZAID and the PMC
(Programme Management Committee) about how the scheme could be improved, and identified
lessons that could be shared with the wider NGO community in Aotearoa New Zealand.

In this report we present some generic lessons, identified through discussions with the
organisations, their partners, and the PMC, for the consideration of the wider NGO sector
involved in overseas development. Some of the issues were highlighted in Lessons Learned
reports from the reviews in previous years, but we have included them again this year to
emphasise their ongoing importance.

Lessons learned

Lessons about implementation of the Treaty of Waitangi
1 Organisations which are exploring their commitments to the Treaty of Waitangi should
consider the overseas part of their work as part of the journey.

2 The NGO community should seek input from relevant tangata whenua organisations to
develop ideas for operationalising their commitment to The Treaty of Waitangi.

Lessons about organisational history

3 Organisations should ensure that people in governance, staff and membership have a
good understanding of the foundation of their own organisation, so that the context of
future planning is clear.

Lessons about sector knowledge

4 Organisations need to be aware of required expertise in sectors such as health, education
or agriculture, and ensure that they have access to the advice necessary to inform
programme decision-making.

5 Programme officers need to ensure that they are aware of best practice in the sectors in
which they are working.
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Lessons about language

6 Organisations involved in education need to be aware of the language issues relevant to
the countries in which they are working.

7 Organisations need to be aware of and address the language issues relevant to their
work with partners.

Lessons about monitoring and evaluation

8 Organisations should use sound participatory methodologies for the collection and use
of monitoring and evaluation data, to ensure relevance and the necessary community
involvement.

Lessons about organisational travel

9 Organisations should have clear procedures for the recording of contact information
when staff or others are travelling overseas.
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1 Introduction

11 The KOHA-PICD and HAF schemes

The KOHA-PICD scheme (Kaihono hei Oranga Hapori o te Ao - Partnerships for International
Community Development), often called KOHA, was a co-funding scheme with NZAID (New
Zealand’s International Development Agency) and New Zealand non-government organisations
(NGOs) to support overseas community development. It developed out of the VASS (Voluntary
Agency Support Scheme), established in 1974, and was administered by a Programme
Management Committee (PMC) made up of elected NGO peers, the NZAID Programme
Manager (Civil Society), and an independent chairperson. In July 2010 it was replaced by the
Sustainable Development Fund.

The aims of the KOHA-PICD scheme were outlined in the KOHA Handbook. The
Handbook stated' that the purpose of the scheme was “to improve the lives of people in
developing countries by addressing poverty and injustice internationally, through overseas
community development projects and programmes supported by New Zealand NGOs”.

The HAF (Humanitarian Action Fund) was a sister scheme to KOHA, designed to
support the international humanitarian work of New Zealand NGOs. Funding was supported for
emergency prevention and preparedness, emergency relief and rehabilitation, and reconstruction
projects.” It was managed by the KOHA-PICD PMC, with the addition of the vice-chair from
the NGO Disaster Relief Forum (NDRF). The HAF fund has been replaced by the Humanitarian
Response Fund.

1.2 Organisational reviews

Each year the PMC selected a number of organisations participating in the scheme for
organisational reviews’. KOHA-PICD organisational reviews aimed to confirm the compliance
of the organisations with the scheme’s criteria and requirements, and their capacity to meet
KOHA standards. They also aimed to assist the organisations to improve their work with
partners in the field by identifying general areas of learning The reviews made
recommendations to strengthen compliance and quality of systems, or refer significant issues
and concerns to the PMC. In addition, they assessed progress made against the
recommendations of the organisation’s last review, made suggestions to NZAID and the PMC
about how the scheme can be improved, and identified lessons that could be shared with the
wider NGO community in Aotearoa New Zealand.

The Terms of Reference for the 2009-2010 reviews are attached as Appendix 1. We
reviewed four organisations: Mahitahi: Catholic Overseas Volunteers, Save the Children New
Zealand, Oxfam New Zealand, and CBM New Zealand. The reviews included visits to partners
and communities in Nepal, Vanuatu, Timor-Leste, and Thailand.

1.3 The “lessons learned for NGOs” component

The KOHA-PICD organisational reviews aimed to be a participatory process involving the
NGOs being reviewed, their partners, the PMC and NZAID. Reviews were regarded as an
opportunity to learn and incorporate that learning into future practice. As in previous years,
areas of learning specific to the organisations reviewed in 2008-2009 were discussed in the
confidential organisational reports.

The generic lessons - which we have identified through discussions with the
organisations, their partners, and the PMC - are presented in this report for the wider NGO
sector involved in overseas development to consider. Some of the issues have been highlighted

! KOHA Handbook (2008), p. 12.
2 HAF Handbook (2009), p. 8.
> KOHA Handbook (2008), pp. 80-85.
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in Lessons Learned reports from the earlier reviews, and we have included them again this year
to emphasise their ongoing importance. Consequently, as well as lessons from the four
organisational reviews we undertook in 2009-2010, this report includes important aspects from
earlier organisational reviews.

1.4 Reviewers

Dr Hilary Smith and Dr Stephen Haslett of Systemetrics Research Associates Ltd* served as
contracted reviewers for the 2009-2010 reviews.

* See http://www.systemetrics.co.nz
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2 Lessons about implementation of the Treaty of Waitangi

All NGOs which are members of the Council for International Development (CID) have signed
up to a commitment to the Treaty of Waitangi/te Tiriti o Waitangi, as part of the CID Code of
Ethics’. The organisations we have reviewed have been aware of this commitment, but have
often identified difficulties in its operationalisation, particularly as it applies to their overseas
work. Although most organisations have started on the “journey” outlined in Treaty Journeys:
International Development Agencies Respond to the Treaty of Waitangi (2007)°, there appears
to be little available as a resource to guide them when they wish to apply their commitment to
their international programmes.

Since we have been involved in discussions about the implementation of the Treaty of
Waitangi in international development over a number of years with various NGOs, this report
includes as Resource 1 an exploration of ideas which have come up at various times in our
discussions with NGOs. This is offered as starting point, but needs further input and discussion,
particularly from tangata whenua, since it was beyond the scope of this report’.

Lessons

1 Organisations which are exploring their commitments to the Treaty of Waitangi should
consider the overseas part of their work as part of the journey.

2 The NGO community should seek input from relevant tangata whenua organisations to
develop ideas for operationalising their commitment to the Treaty of Waitangi.

Available from: http://www.cid.org.nz

Available from: http://www.cid.org.nz

We would like to acknowledge the valuable input provided through consultation with Dr Lesley
Batten, Research Centre for Maori Health and Development, Massey University.

5
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RESOURCE 1

The Treaty of Waitangi and Overseas Development work by NGOs:
An exploration of ideas for implementing the commitment

This list of ideas does not aim to be comprehensive, but rather a record of ideas which have
been raised in discussions with NGOs from Aotearoa New Zealand, particularly in relation to
the KOHA fund. It frames these according on the principles of the Treaty of Waitangi (te
Tiriti o Waitangi) as outlined in He Tirohanga 6 Kawa ki te Tiriti o Waitangi: A guide to the
Principles of the Treaty of Waitangi as expressed by the Courts and the Waitangi Tribunal
(2001)*. This is a full discussion which can be accessed through the internet, but we
acknowledge that the principles were developed for Crown agencies, and that there are other
useful frameworks of Treaty principles’. However, we are hopeful that the ideas below result
in similar sets of ideas relevant to international development.

It is important to note that for the most part this discussion has been developed by
Pakeha, as we are from Pakeha backgrounds and the NGOs we have visited have been
overwhelmingly Pakeha in organisational culture. An essential next step is to get Maori
perspectives for further development of these ideas, but this is beyond the mandate of the
current report.

The starting point for this discussion is the commitment outlined in Sections 1(f) and
2(c) of the Code of Ethics for the Council for International Development Kaunihera mo te
Whakapakari Ao Whanui (CID) www.cid.org.nz:

Section 1:Principles
(f)  The Treaty of Waitangi is fundamental to development in Aotearoa/New
Zealand, and to our perspective of development issues internationally.

Section 2: Ethics

A member of the Council commits itself to:

(¢)  Recognise the bi-cultural basis of Aotearoa New Zealand society and be
committed to fostering the spirit and upholding the principles of the
Treaty of Waitangi.

This commitment has been addressed in a number of resources, and particularly developed in

two documents which are available for download from the CID website:

. Treaty of Waitangi Resource Manual (n.d.) (A chapter of the CID Resource Kit)

. Treaty Journeys: International Development Agencies Respond to the Treaty of
Waitangi (2007).

The current resource attempts to follow on from the information and discussion expressed in

those two documents.

The following framework is organised into three parts. We suggest that organisations
need to address all three areas in order to fulfil their commitment to the Treaty of Waitangi:

1 Application: The organisation in Aotearoa NZ

The first is a summary overview of some of the ways organisations may address their
commitment to the Treaty. These changes are usually embarked upon as the outcome of
workshops on the Treaty of Waitangi with expert facilitators.

2 Application: Overseas work

This is the way in which a commitment to the Treaty can be implemented in an organisation’s
overseas work. This is a first attempt to addressing the need for operationalisation of this area,
which as far as we are aware has not been developed in any depth to date.

3 Extension: Approach with overseas partners
Some organisations have expressed their commitment under the Treaty in terms of it
underpinning their approach with overseas partners in international development.

Downloadable from Te Puni Kokiri (Ministry of Maori Development), http://www.tpk.govt.nz.
Also popularly used is the “Partnership, Protection, Participation” framework developed for the
health and social policy sector: Royal Commission on Social Policy. (1988). The April Report.
Wellington: Author.




IDEAS FOR IMPLEMENTING A COMMITMENT TO THE TREATY OF WAITANGI/TE TIRITI O WAITANG

and operational capacity in order to be
able to develop partnerships with
Maori, e.g. Kaumatua, advisory
groups.

Developing working relationships with
relevant tangata whenua groups and
key people.

Finding out the relevant/related issues
for Maori, e.g. in education, health,
disability, and how these are being
addressed.

international forums, and with partners.

Forging links with Maori groups to
encourage participation in the overseas
development mandate of the organisation,
e.g. by including fundraising and
awareness-raising activities and approaches
likely to appeal to Maori groups/members.

Making links in marketing/awareness-
raising materials between the overseas work
and NZ/Maori contexts.

Principles™ Application: Application: Extension:
The organisation in Aotearoa NZ Overseas work Approach with overseas partners
Partnership | * The duty to act | *« Acknowledging the organisation’s Making sure the organisation is represented Being clear and transparent to overseas
reasonably, current position in relation to tangata overseas as coming from a country which partners about the NZ organisation’s
honourably, whenua. has a bicultural foundation, e.g. in aims and objectives, and explaining
and in good . . publications/correspondence/discussions any constraints.
fai * Developing organisational governance . . o X
aith with overseas sister organisations, in

Ensuring staff are aware of culturally
appropriate ways of behaving in
interactions with overseas partners and
communities.

Working for community ownership of
projects and programmes.

Sharing details whenever appropriate
about how funding is raised, the
donors who contribute, etc.

Sharing relevant knowledge/learning
from the Aotearoa NZ context.

* The principle
of reciprocity

Where the organisation has a NZ
programme, addressing the relevant
issues for Maori in appropriate ways
as determined by Maori partners.

Developing new ways of working to
ensure links with and participation
from Maori, getting advice if
necessary.

Providing an opportunity for tangata
whenua to increase links and liaise about
the development issues for other indigenous
communities, e.g. through project visits by
Maori people (possibly as a
fundraising/awareness-raising activity).

Ensuring that visits from overseas partners
include an opportunity for meaningful
engagement with Maori partners working
on similar issues.

Providing overseas partners an
opportunity to visit the NZ
organisation, e.g. for short-term
exchanges, study visits, lecture tours.

Working with overseas partners to
increase awareness of development
issues as required, e.g. gender,
environment, disability, ethnic
minorities.

* The principle
of mutual
benefit

Sharing theoretical frameworks and
approaches for intervention with
Maori who are engaged in parallel
fields of development, e.g. health,
education.

Including Kaumatua and/or other Maori
involved in the organisation (e.g. in
governance or operational roles) in field
visits to facilitate deeper relationship-
building with overseas partners.

Discussing ways in which overseas
partners can contribute meaningfully to
the NZ organisation, e.g. through
sharing of their development
approaches and successes.

' He Tirohanga 6 Kawa ki te Tiriti o Waitangi: A guide to the Principles of the Treaty of Waitangi as expressed by the Courts and the Waitangi Tribunal (2001), www.tpk.govt.nz.
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Active e.g. Taonga such | ¢ Resourcing all staff to be confident in | ¢ Including of the use of te reo Maori e.g. in Ensuring that partners can
protection as te reo Maori, the correct pronunciation of te reo bilingual logos, greetings, document communicate easily, e.g. by providing
land. Maori. headings. This would be as a symbolic interpreters for spoken interactions,
. o . iti her than fi f ing f lati f
 Analysing staff ability in te reo Mori, ‘r‘eyogmt’ion rather than for reasons o paying for translations o
: simple” communication. (Most overseas reports/summaries, etc.
and developing a plan for the use of te o
L PN partners are used to multilingual . .
reo Maori in the organisation . . . Encouraging (and if necessary
communications and unlikely to be fazed by . .
. o v . funding) a focus on environmental
* Using te reo Maori in publications, this). Lo .
. o sustainability, e.g. in
e.g. producing bilingual resource >
. office/organisational processes.
materials.
Redress Past wrongs * Recognising ways in which the * Encouraging/developing ways for Maori Identifying and focusing on the social

have right of
redress.

organisation may not have worked
with Maori adequately in the past, or
recognised issues sufficiently well,
and planning for ongoing engagement
with Treaty issues.

Collecting and analysing ethnicity data
of staff, and planning for changes if
Maori staff are under-represented or
unevenly represented throughout the
organisation.

Developing organisational
tikanga/protocols that both Maori and
Pakeha/tauiwi staff are comfortable
with.

Resourcing all staff in awareness of
the Treaty and its relevance to them
and the organisation, appropriately
according to their own backgrounds,
levels of awareness, etc.

participation in overseas representation of
the organisation, e.g. in international
governance if the organisation is part of an
international NGO, as volunteers, etc.

+ Resourcing both Maori and Pakeha staff to
speak confidently to overseas partners about
the Treaty of Waitangi and the
organisation’s commitment to the Treaty.

justice and human rights dimensions to
projects/programmes., i.e. through
appraisal, identification, monitoring
and evaluation processes.

Encouraging planning to address
indigenous issues and grievances,
through collecting ethnicity data, focus
of programmes, etc.

Including indigenous minority groups
in programmes wherever possible.

11

A comprehensive and user-friendly set of workshop resources is available for download from the Maori Language Commission at http://www.tetaurawhiri.govt.nz:
Whakawhanaungatanga: A Coordinated Approach to Mdaori language planning. (2004).
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3 Lessons about organisational history

It is axiomatic that each NGO has its unique history and background. The NGOs we reviewed
have rich and interesting histories from the time they were established until the current day,
often with charismatic and inspirational founders. This background results in each
organisation taking a particular niche in the NGO development sector. Some historical notes
for the organisations reviewed in 2009/10 are given in the figure below.

It is important that there is an organisational culture which encourages knowledge of
the background of the organisation, so that its particular mandate in international development
is well-understood by everyone in the organisation. If this does not occur, the organisation
may lose its direction, and could end up losing its specialist area within the development
sector, along with membership and support.

It is also important that members in both the governance and operational parts of the
organisation acknowledge and understand turbulent patches in the organisation’s history, both
internationally and locally, and how they were resolved. This should help ensure that similar
episodes do not recur.

Figure 1 Historical notes for some New Zealand NGOs

Mabhitahi grew out of the Catholic Overseas

The founder of the Christian Blind Mission Volunteers Service (COVS), which was
(CBM) was Ernst Jakob Christoffel, a started in the early 1960s as part of the
German pastor who founded the Christian international volunteering movement of that
Mission for the Blind in 1908 to build era, e.g. John F.Kennedy’s establishment of
homes for blind and disabled children and the American Peace Corps in 1961, The
adults in Turkey'>. The organisation was added dimension for Catholic volunteers
Christoffel-Blindenmission (Christoffel was the history of church missionaries from
Blind Mission) in honour of the founder Europe working in the Pacific from the early
after his death in 1955. nineteenth century, including Bishop Jean
Photo: http://www.cbm.org (14/04/10) Baptiste Francois Pompallier who arrived in

Hokianga in 1838.
Photo: http://www.nzhistory.net.nz (08/09/10)

12 www.cbm.org (14/04/10); email from CBM NZ (19/05/10).

Although as Keren Clark describes, the origins of the volunteering movement actually go back
to the post-war experience of international service of student groups, government and church
groups in the 1940s. Keren Clark (1978), The two-way street: A survey of Volunteer Service
Abroad, New Zealand Council of International Research.
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In 1942 the Oxford Committee for Famine
Relief was founded by “a group of Quaker
intellectuals, social activists and Oxford
academics” in Britain, to campaign for food
supplies to be sent to starving women and
children in enemy-occupied Greece during
World War I1'*,

Photo: http://www.oxfam.org (07/09/10)

The Save the Children Fund was founded in
Britain in 1919 by Eglantyne Jebb to supply
food to children in Austria and Eastern
Europe who were starving from blockades
after the World War I'°. She wrote the first
Declaration of the Rights of the Child in
1923, which was adopted by the League of
Nations in 1924. This eventually developed
into the United Nations Convention on the
Rights of the Child (CRC), adopted in 1989.

Photo: http://www.savethechildren.org.nz
(20/01/10)

Lesson

Organisations should ensure that people in governance, staff and membership have a

good understanding of the foundation of their own organisation, so that the context of

future planning is clear.

14
15

http://www.oxfamamerica.org/whoweare/pages/fag#historyl (accessed 31/01/10).
http://www.savethechildren.org.nz/alliance/about_us/history.html (accessed 19/0110).

10
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4 Lessons about sector knowledge

Most NGOs in New Zealand are too small to have staff who are specialists in both the
geographical areas and the development sectors in which they are working. Programme
officers are generally allocated according to geographical regions, and responsible for the
administration of projects in a number of sectors such as health, education, or agriculture.

EXAMPLE
Girls’ Education and Gender Equality

A number of organisations have projects focusing on girls’ education, as
this is important part of both UNESCO’s Education for All (EFA)'® goals
and the United Nations’ Millennium Development Goals (MDGs)'". The
focus has often been on girls’ enrolment in school.

However, in some regions such as the South Pacific, girls are
beginning to outnumber boys in school. This does not necessarily mean
that girls will have better economic futures than boys, but rather that the
education system may be becoming less relevant for boys. Although some
boys may join maritime colleges or family businesses in agriculture or
fishing, a large number are in neither training nor employment.

This means that some projects which focus solely on girls’
enrolment as an indicator of gender equality may be in danger of missing
the point'® NGOs which are involved in education projects need to be
aware of the issues around this increasing problem.

It is important that organisations have systems to ensure that there are ways for their
programming to be informed by best practice in the sectors in which they work. They need to
develop appropriate models such as advisory or reference groups in order to ensure their
sector-related knowledge remains up-to-date and relevant.

Lessons

4 Organisations need to be aware of required expertise in sectors such as health,
education or agriculture, and ensure that they have access to the advice necessary to
inform programme decision-making.

5 Programme officers need to ensure that they are aware of best practice in the sectors
in which they are working.

http://www.unesco.org/en/efa

http://www.un.org/millenniumgoals

For a discussion on girls” and boys’ education, see Tembon, M. & Forst, L. (2008). Girls’
Education in the 21°" Century: Gender Equality, Empowerment and Economic Growth. The World
Bank. Downloaded from http://siteresources.worldbank.org/EDUCATION/Resources/278200-
1099079877269/547664-1099080014368/DID_Girls_edu.pdf (14/07/10).

11
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5 Lessons about language

Language issues are relevant in a number of ways to work with partners in international
development work. This seemingly obvious fact is often overlooked by organisations coming
from an English-dominant country such as New Zealand, whose partners can generally speak
English.

5.1 Language-in-education policy

A crucial area for education projects is language-in-education policy. Evidence internationally
is absolutely incontrovertible that children best achieve literacy and numeracy when they are
taught in a language they understand, i.e. their mother tongue. This will also allow for the
children’s most effective acquisition of a second language, such as English, in later primary
education. Resource 2 gives an overview of the key issues, from an analysis by the World
Bank in relation to the Education for All (EFA) goals'’.

5.2 Language and development goals

Language issues are also important in other areas of development work. It is vital that
materials are translated wherever necessary to ensure good communication. Resource 3 is an
summary from the Summer Institute of Linguistics (SIL) of the ways in which local languages
need to lgg considered for the achievement of all eight of the Millennium Development Goals
(MDGs)~".

Lessons
6 Organisations involved in education need to be aware of the language issues relevant

to the countries in which they are working.

7 Organisations need to be aware of and address the language issues relevant to their
work with partners.

19
20

http://www.unesco.org/en/efa
http://www.un.org/millenniumgoals

12
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RESOURCE 2

Source: http://siteresources.worldbank.org/EDUCATION/Resources/Education-
Notes/EdNotes Lang of Instruct.pdf (Retrieved 05/09/10)

Education

In Their Own Language...Education for All

Fifty percent of the world’s out-of-school children live in communities where the
language of schooling is rarely, if ever, used at home. This underscores the biggest
challenge to achieving Education for All (EFA): a legacy of non-productive practices
that lead to low levels of learning and high levels of dropout and repetition. In these
circumstances, an increase in resources, although necessary, would not be sufficient
to produce universal completion of a good-quality primary school program.

EDUCATSON

June 2005 THI w o ELD ¥ A N K

13
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That children learn better
if they understand the language spoken in school
wiould seem an obvious ohservation—and indeed, it
is borne out by study after study. Even where an
important goal of schooling is for children to learn a
second language, thie too is fadlitated by starting
with a language children already know. Research
provides conwvincing evidence that a second lan-
guage is learmed best when a first language is
learned well. In the late-exit bilingual moded, chil-
dren learn to read in the language that they speak
at home, with a second language introduced in the
early grades. Instructional time in that language
then increases gradually.

Benefits of the Use of First
Language Instruction

First language instruction results in i} increased
access and equity, (i} improved leaming outcomes,
(i} reduced repetition and dropout rates, (iv} socio-
cultural benefits and (v} lower overall costs.

Increased acoess and equity. Bilingual programs
have generally been instituted in rural areas, among
more marginalized populations. They have been
widely shown to help thase dhildren stay in school

Chart 1: End-of-primary Examination
Pass Ratas, 1904-2000

1934 1995 1956 1597 1998 1999 200D

I Convergent Pedapogy

Eoupme- Bender, 2005

I French-only

14
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lenger, reach higher levels of education overall and
increase social mobility.

improved learning outcomes. In Mali, end-of-pri-
miary pass rates between 1994 and 2000 for children
who transitioned gradually from a local language to
French were on average 32% higher than for children
ini French-only programs {see Chart 1).

The use of a language that children understand allows
teachers to use more active and more effective teach-
ing methods. Supporting mastery of the first language
promotes the cognitive development needed to maore
easily learn a second language. In Bragil, for example,
first language teaching has been linked 1o better
acquisition of literacy skilk. Several independent stud-
ies with indigenous populations have demonstrated
that the wse of children's home language has been
successful in raising levels of Iteracy in the local lan-
guage and the national language (Portuguese), as well
as raising achievernent levels in a variety of academic
subjects. In Burkina Faso, children with initial [iteracy
in the Mooré language before beginning instruction in
French achieved better results in French and mathe-
miatics than students who had only participated in
French-language schooling. The use of local languages
alsa ensures that the knowledge children bring to
schooling & used as a basis far further learning.

Reduction of repetition and dropout. in Mali,
where about 10% of primary school children are in
dassmooms that use first languages as languages of
instruction; these children are 5 fimes less likely to
repeat the year and more than 3 times less likely to
drop out of school. In bilingual schook in Guatemnala,
covering about 15% of the populstion, grade repeti-
tion is about half that of traditional schools, while
dropout rates are about 25% lower. These results are
all the more significant because children receiving
instructicn in first languages are often from more at-
risk populations.

Soco-cultural beneftts. The use of local languages
for instruction often leads to inclusicn of mare locl
content in the curriculum and greater parficipation of
parents and community members as cassoom
resources. Parents are better positioned to become
invobved in the schood and to feel that their knowl-
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edge and their culture are valued. The legitimization
of local languages that comes from their use in
schiooling can strengthien children's, families’ and
commumnities” sense of indusion in schooling. The use
of local languages in formal education has a positive
impact on adult literacy as well. As parents see their
children successfully learn to read and write in their
own language, the parents are often motivated to
attend literacy classes as well.

Lower Costs. The financial benefits of the use of
local languages in education derive largely from
decreases in repetition and dropout. In the few cases
where these benefits have been @loulated, the savings
have considerably outweighed the incemental costs
of establishing and maintaining schooling in local ln-
guages {production of kearning materials, teacher
training, etc). In Mali, for instance, a Wodd Bank
study found that French-only programs cost abouwt 8%
less per year than mother-tongue schooling, but the
total cost of educating a student through the sis-year
primary cycle is about 27% more, largely because of
the difference in repetition and dropout rates. Similar
benefits have been found in Guatemals (sse Table 1)

If It Works So Well,
Why Isn’t Everyone Doing It?

Many developing countries have been reluctant to
adopt a policy of delivering basic education in local
languages. Donors have also not given high prionty to
such polices and in some cases have actively opposed
them. Governments have died goals such as the
reduction of ethnic tensions and national unity as rea-
sons to use foreign languages in education, although
there is limited support in recent history for the unify-
ing rode of a single national language in a multilingwal
country. Other countries have dedided to use several
or even all of their national languages in order to
avoid internal conflict. For example, upon independ-
ence, the Government of Eritrea committed to provid-
ing public education in all of its languages, in part to
avoid internal disunity.

A more pressing obstade to the use of local languages
in schooling has to do with high development msts
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Tabla 1. Simulatod Cost Savings amd Bonefits s

to PRONERI

PROMER! Traditionasl
Rapetition Ratas {1937) 25 AT
Annual Unit Costs Q248 g5
Number of indigonous 86,154 EL3 A3
Studaents {1997}
Total Cost of Repetition @ 5,852,005 0 72,160,440
Stmul sted Savings Dus 0 32,747,955
to PRONEBI
Dropout Rates (1951} A3 A8
St stod Doorosss n 3537
Dropouts Due to PRONEB]
Strmvul sted Annual Incremantal Q70422

Earnings Dua to PRONERI

Sowrce: Workd Bank, HCO Dissemination Mo &0,
Ootober 1935,

and wesak implementation m@pacity. In many develop-
ing countries, materials in even one language are
scarce, which leads to an understandable reluctance to
try to publish books in several languages, where it is
harder to achieve economies of scale. Yet technologies
like desktop publishing are changing the situation.
Papua New Guinea, for instance, has published mate-
rizk in hundreds of languages by using a basic ‘shell
book” format. As of 2000, the country was using 380
lamguages in schooling. The Democratic Republic of
the Congo has long publshed materials in the four
languages which are regional lingus frence. Malis
currently providing education in 11 languages with
materials made available in each language.

A further challenge is that where there are many
languages, formerly centralized approaches to
teacher development and deployment will need to
be modified. To address this challenge, countries can
decentralize the recruitment of teacher candidates
and pre- and in-senvice teacher training can also be
managed regionally rather than centrally.

Another obstadle is that parents and teachers may
resisi the use of the mother tongue as a language of
instruction. In Mexico, researchers have found that
some parents who speak Triqui believe that Spanish

15
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is more important in schood because it is the “lan-
guage of progress.” Similary, in Haiti, many parents
resist the use of Creole as the language of instruction
because the mother tongue is thought to be the lan-
guage of the poor and the oppressed. A campaign to
explain lenguage policy and its benefits is an esential
part of any solution but ultimately, resistance will
continue unless the education system is designed 1o
value what children themselves bring to the learning
process. Further, parents who hesitate to send their
children to a mother tongue-medium classroom ane
often conwinced of its value when they see children in
the bilingual program outperforming thewr official-lan-
guage counterparts by the end of the 4th grade—in
the offidal language.

Resistance will continue unless the education system
supparts the wse of local languages in several ways:
ensuring a constant supply of appropriate texthooks
and other materials, training teachers in the benefits of
using loal lnguages for instruction as well as in
appropriate methods, and ensuring that high stiakes
examination systerns reward the skills in which children
instructed in locl languages excel (i.e. redesigning
exarms 1o emphasize reading, writing and problem solv-
irg, mot just extensive memaorization of second lan-
guage texts). Mali, for instance, owercame some teacher
resistance by designing the reform to indude (i} teacher
fraining in active and effective teaching methods, {1} a
transfer to the second language in the early grades and
(iii} changing examination polides and ensuring ‘quick
wins' for ieachers, students and parents. Literacy
classes for adults can also reduce parental reluctance
and provide legitimacy for locl language.

This noto sories ks ded to I
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Lessons Learned

The use of first languages as languages of nstruction
can confribute to the attainment of EFA goaks and
should be a part of the World Bank's dialogue with
educators and policy-makers. Particular attention
should be paid to the following sswes:

B Policy formulation arownd language of instruction
issues and successful implementation require polit-
cal commitment and the support of parents and
community members.

W Bilingual programs are most successhul where the
goal 5 to make children literate in their first lan-
guage and also to acquire fluency in the second
{usually the former colonial) language; these
should not be either/or propositions.

B The podicy evironment of language reforms must
be carefully managed, with significant training and
planning, to indude:

B Consensus building and awareness campaigns

among teachers, parents and NGOs;
# Professional development for teachers;

# Curriculum and teaching materials develop-
ment and consistent provision of high or eguiv-
alent guality materiak at the classroom lewel;
and

® Finandal support, partiosdarly for initial invest-
ment costs.

§ and key policy findings on the World Bank's work in edumtion.

Thea views axprassed In thase notss are those of the suthors amd do mot necessartly reflect the views of the World Band.

or visit the wab site: httpclh it

This report raflocts it
Photogragther: Eric Millar, 2002
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Why Languages Matter

Meeting Millennium Development Goals
through local languages

The Millennium Development Goals (MDGs) focus the
work of advocates, aid workers, governments and NGOs

as they partner with local communities. Language-based
development plays a significant role in giving communities

tools for meeting these goals.
Many of the poorest people speak mother tongues that
are neither national nor international languages. Poverty,

lack of access to primary education, inequality and disease
are daily challenges for them.

« Can the development of minority languages become
key to helping people create their own way of
successfully meeting the challenges in their lives?

« Can writing systems for mother-tongue languages and

multilingual education become tools for people to build
a better present and a better future?

« Are the long-term results worth the investment of
money and time?

The answer to each of these questions is yes!

Around the world, communities are discovering that by
using their own language in new arenas of their lives,
they are developing solutions to the challenges stated
in the MDGs. Through language-based development SIL
International assists in strengthening ethnolinguistic
communities worldwide.

Language-based development
is a series of ongoing planned
“tions that a langua
takes to ensure
language continues
to serve their changing social,
cultural, political, economic and
spiritual needs and goals.

RESOURCE 3

Source: http://www.sil.org/sil/global/mdg.htm (Retrieved 30/03/10)

Quect

hua alphabet and word
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ts even
used in Spanish-taught
classrooms.

SIL International believes that local language-based
development is essential to achieve the Millennium
Development Goals.

The purpose of SIL is to build capacity for sustainable
[ based development through research,
translation, training and materials development for
ethnolinguistic minerity communities. SIL recognizes
that multilingualism promotes unity in diversity and
international understanding.

As a nongovernmental organization, SIL has special
consultative status with the United Nations Educational,
Scientific and Cultural Organization (UNESCO) and with
the Economic and Secial Council (ECOSOC) of the United
Nations. SILis a founding member of Maaya, the World
Network for Linguistic Diversity.

ernational
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& Millennium Development Goals

Intermatinnal

Eight goals were adopted by 189 United Nations
member states to be achieved by 2015. As expressed
below, SIL views local language-based development
as essential in reaching these goals.

m Eradicate Extreme

Poverty and Hunger

Income improvement and hunger relief within
ethnolinguistic communities is achieved when life-changing
informatien is communicated in a language that people

understand well. Higher literacy rates often result in higher
per capita incomes.

m Achieve Universal

Primary Education

Primary education programs that begin in the mother
tongue help students gain literacy and numeracy skills
more quickly. When taught in their local language,
students readily transfer literacy skills to official languages
of education, acquiring essential tools for life-long
learning. The results are the growth of self esteem and a
community that is better equipped to become literate in
languages of wider communication.

Leamil

m Promote Gender Equality and

Empower Women

Nearly two-thirds of the world's 875 million illiterate people
are women. In ethnolinguistic communities, boys are often
encouraged to interact with others in languages of wider
communication. Girls, however, are typically expected

to stay close to home where the local language is often
the only language used. Research shows that girls and
women who are educated in languages familiar to them
stay in school longer and perform better academically
than those who do not get mother-tongue instruction.

-1 Reduce Child Mortality

The mortality rate for children under five years of age is
reduced when information about disease prevention and
treatment is p: d in local lar . Conversely,
poor understanding can lead to dangerous or even fatal
misinformation. Ethnolinguistic communities can combat
diarrhea, malaria and other commeon illnesses when they
have the resources and capability to obtain essential health
knowledge.

m Improve Maternal Health

A mother is better able to care for herself and her family
when she is literate in her mother tongue and has access
to health information in a language she understands well.
Language-based development facilitates the introduction
of new concepts and the accurate translation of new
terminology.

m Combat HIV/AIDS, Malaria and Other Diseases

People in ethnolinguistic communities are vulnerable

to HIV/AIDS, malaria and other diseases due in part te

the lack of essential information in the mother tongue.
Reading materials in local languages that discuss hygiene,
nutrition, and the prevention and treatment of diseases
have proven to be effective in improving general health
and life expectancy. The availability of culturally-relevant
information dispels misconceptions surrounding HIV/AIDS.

m Ensure Environmental
Sustainability

Environmental preservation principles are communicated
through literature in language-based development
pregrams. As local populations learn appropriate
technology while drawing on traditional knowledge

of flora and fauna, they meet econemic needs while
protecting the environment.

m Develop a Global Partnership for
® ] Development

Global partnerships among ethnelinguistic minority
communities and national and international societies
require communication and mutual understanding.
Mother-tongue revitalization ensures that a language
continues to serve the changing goals of its speakers. It
provides a bridge for the community to meet its broader
multilingual goals by acquiring a language of wider
communication. Language-based development facilitates
the broader exchange of traditional knowledge and makes
the benefits of global information and communications
technologies available.

01/600C SMAIATY TVNOILVSINVOIO VHOM
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6 Lessons about monitoring and evaluation

6.1 Project Development

Some particular lessons about monitoring and evaluation are linked to more general lessons
about project development.

. Good community development projects can take decades to become fully effective, so
that the three year time frame which was inherent in the KOHA programme often
provided a rather limited operational perspective;

. Long term retention of field staff of local NGOs needs to be supported, and care taken
to ensure that their employment conditions and salaries are linked to this outcome.
High staff turnover not only creates problems and delays for supporting and running
projects and programmes, but also introduces considerable extra costs through needs
for additional training and support of new staff by remaining staff and by the New
Zealand NGO;

. Local NGO administrators need to recognise the key role played by experienced field
staff working as a team in the success of their projects and programmes;

. Field staff need to support communities and fully integrate monitoring and evaluation
with that support.

6.2 Use of monitoring and evaluation data

It is important to use all the monitoring and evaluation data that is collected. Extensive
collection for its own sake is not useful for either monitoring or evaluation, wastes resources,
and can even undermine the central parts of the monitoring and evaluation framework.
Consideration needs to given not only to the NZ organisation’s and partner organisation’s
requirements, but also to the need to provide useful feedback to the participants both as an
end in itself and to improve data quality. Communities provide better information if they find
the collected data useful.

Data quality can be improved through better control of the non-response which will
often occur if communities do not appreciate the uses to which the data is being put. At the
extreme, communities may refuse to provide information. They may also provide data of poor
quality if they do not see the benefits to themselves.

This means that the feedback of information collected for monitoring and evaluation
to participants is crucial in order to gain, extend and maintain community trust. What needs to
be clear to the communities is that the information is being collected primarily for their
benefit. Useful feedback (e.g. of average participate income, and asset and asset growth
information) can be a valuable contribution to the community, and can help make it much
clearer how and why the information is being collected and used by the partner NGO for the
community’s benefit. Without such feedback, collecting personal information risks being
perceived as personal intrusion and tends to provide low quality monitoring and evaluation.

Resource 4 provides Bamberger, Rugh and Mabry’s (2006) overview of the steps
necessary in helping clients to use the evaluation, and Resource 5 expands this into a set of
guidelines.

Lessons

8 Organisations should use sound participatory methodologies for the collection and
use of monitoring and evaluation data, to ensure relevance and the necessary
community involvement.
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RESOURCE 4

Helping Clients Use the Evaluation

Source:  Bamberger, M., Rugh, J., and Mabry, L. (2006). RealWorld Evaluation: Working under
budget, time, data, and political constraints, page 157. Thousand Oaks: Sage.

N.B. These guidelines refer to evaluation only, but would also apply to data collected for
monitoring. In this framework, clients refers to those funding an evaluation, but the same
principles would apply to other users of the evaluation, including community members.

Step 1
Planning and Scoping the
Evaluation
A 4
v A 4 A 4 v
Step 2 Step 3 Step 4 Step 5
Addressing Budget Addressing Time Addressing Data Addressing Political
Constraints Constraints Constraints Constraints
\ 4 \ 4 \ 4 A
A 4
Step 6

Strengthening the Evaluation Design
and the Validity of Conclusions

y

Step 7
Helping Clients Use the Evaluation

Step 7 Helping Clients Use the Evaluation

Ensuring active participation of clients in the scoping phase
Formative evaluation strategies

Constant communication with all stakeholders throughout the
evaluation

Evaluation capacity building

Appropriate strategies for communicating findings
Developing and monitoring the follow-up action plan

0w

nmmo
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Source:

N.B.

RESOURCE 5
Guidelines for Helping Clients Use the Evaluation

Bamberger, M., Rugh, J., and Mabry, L. (2006). RealWorld Evaluation: Working under
budget, time, data, and political constraints, page 163. Thousand Oaks: Sage.

These guidelines refer to evaluation only, but would also apply to data collected for
monitoring. In this framework, clients refers to those funding an evaluation, but the same
principles would apply to other users of the evaluation, including community members.

Scoping the evaluation
a. Understand the client’s information needs.
b. Understand the dynamics and timetable of the decision-making process.

c. Define the program theory on which the program is based in close collaboration with key
stakeholders.

d. Identify budget, time, and data constraints and prioritise their importance.
e. Understand the political context.

Formative evaluation strategies

Try to incorporate process evaluation and other methods that provide periodic feedback to
clients on ways to improve project implementation.

Constant communication with clients throughout the evaluation

a. Keep clients informed about the progress of the evaluation and the preliminary findings
and hypotheses.

b. Ensure there are “no surprises” for clients in the main evaluation reports.

Evaluation capacity building
a. Actively involve clients and users in the scoping phase.
b. Ensure that the program theory model is developed in a participatory way.

c. Ensure that users understand the trade-offs in the choice between RealWorld Evaluation
designs.

d. Invite users to participate in the evaluation training programs for practitioners.
e. Encourage users to participate in the periodic progress briefings on the evaluation.

Communicating the findings of the evaluation
Understand what the users want to know.
Understand how different users like to receive information.

a
b

c. Ensure that presentations are pitched at the right technical level.

d. Consider separate customized presentations targeted for different audiences.
e

Ensure that reports are available in the user’s language.

Developing a follow-up action plan

a. Ensure that there is user buy-in to the evaluation so that users are prepared to consider
using relevant findings and recommendations.

b. Identify options, but where possible let users decide the actions to be taken.

The role of the evaluator in the preparation of the action plan should be as a low-key
technical resource and facilitator. Sometimes it’s better not to attend all action planning
meetings to allow more freedom to clients and other users.

d. A key role for the evaluator is to ensure that an action plan is prepared. As far as possible,
the content should be left to the users to define and follow up.
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7 Lessons about organisational travel

Organisations should have clear procedures about the emergency contact information required
for and by staff and others travelling on behalf of the organisation:

7.1 Emergency contacts in the field

If there is an emergency at home, e.g. accident or bereavement, family members should know
how to contact people who are travelling; either directly through their organisations, or
through partner organisations.

If there is an emergency in the field, e.g. accident or natural disaster which may affect people
who are travelling, their organisation and family should have contacts for checking with them.

These processes should include:

. Registering for all overseas trips on the New Zealand Ministry of Foreign Affairs
website, www.safetravel.govt.nz.

. Having accessible and readily available lists of after hours contacts for key people in
the New Zealand organisation, and in overseas partner organisations.

. Having detailed itineraries of the trip available, with contact information included.

7.2 Emergency contacts at home

If there is an emergency in the field, members on the trip should know how to contact:

. The New Zealand organisation (including after hours);

. Next of kin in NZ (or elsewhere) for other members on the trip;

. Insurance companies of other members on the trip.

Lesson

9 Organisations should have clear procedures for the recording of contact information

when staff or others are travelling overseas.
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APPENDIX

Terms of reference
Annual KOHA Organisational Reviews of Selected New Zealand Non- Government
Organisations 2008/2009
(Contract and TOR extended for 2009/10)

Background
The KOHA Scheme, formerly known as the Voluntary Agency Support Scheme or VASS, was

established in 1974 in recognition of the role of non-governmental organisations (NGOs) as
partners in the delivery of international development assistance managed by the New
Zealand Agency for International Development (NZAID).

The primary purpose of the KOHA Scheme is to improve the lives of people by addressing
poverty and injustice internationally through overseas community development projects and
programmes supported by New Zealand NGOs. This is achieved through:

e Providing funding for New Zealand NGOs involved in supporting partners providing high
quality overseas community development projects and programmes;

e Supporting the continuation and development of a strong and effective New Zealand
NGO sector involved in development through international partnerships; and

e Facilitating partnerships and linkages between the New Zealand community and New
Zealand international development NGOs™.

The annual KOHA organisational reviews normally assess four or five New Zealand NGOs
that access KOHA funding each year to ensure that their development approach and practice
is consistent with the requirements of the KOHA Scheme. Only two organisations have been
chosen for review and field visits during the 2008/09 financial year and these are identified in
the attachment to these terms of reference.

Reviews cover the period since each NGO's last organisational review, or, where there has
been no previous review, for the last five years, or from the time when the NGO began
accessing KOHA or VASS funds if it has been using funds for less than five years. For the
first time this year, the organisational reviews will also consider the NGOs’ engagement with
the Humanitarian Action Fund (HAF) in addition to the KOHA scheme. The review period for
the 2008/09 reviews begins on 1 November 2007 and ends on 30 June 2008. The terms of
reference for the reviews should be read in conjunction with the KOHA Handbook, particularly
the section entitled Review, Accountability and Learning and the section on the Principles and
Criteria of the scheme, and also the HAF Handbook, which was designed as a complement to
the KOHA Handbook.

Objectives of the 2008/09 KOHA organisational reviews

Objective 1 To ensure that the development approach applied by NGOs being reviewed
is consistent with the purpose, community development focus and criteria of
the KOHA Scheme.

Objective 2 To ensure that the NGOs being reviewed have appropriate capacity and
systems and processes to support their KOHA development work. This
includes appropriate organisational capacity, financial systems, and project
identification, appraisal, management, monitoring and evaluation
arrangements, as set out in the KOHA Handbook.

Objective 3 For organisations that have undergone a previous review, to assess what
progress has been made in implementing the recommendations of that
review.

2 KOHA Handbook, p 12
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Objective 4 To identify any areas where NGOs being reviewed need to make changes in

order to comply with requirements of the KOHA Scheme and to make
suggestions as appropriate for other practice improvements.

Objective 5 For organisations that have used the Humanitarian Action Fund (HAF), to

ensure that the approach, systems and capacity of the NGOs being reviewed
are appropriate to the guidelines and criteria set out in the HAF Handbook.

Objective 6 To identify general lessons from the organisational reviews that will be of

interest to the New Zealand NGO sector involved in development work as a
whole, and lessons on the operation of the KOHA Scheme for NZAID and the
Programme Management Committee (PMC) of the KOHA Scheme.

Responsibilities
The review team will:

Stage 1: Preparation

Meet with NZAID and the PMC for a briefing and decide on an action plan to carry out the
two organisational reviews.

Prepare the self-evaluation questionnaire and additional questions for the organisational
profile and send them to the organisations being reviewed.

Ask organisations to complete these and return them to the reviewers.

Discuss and confirm dates for domestic reviews with PMC liaison person and each of the
organisations being reviewed.

Collect and read documents covering the review period from NZAID’s and the KOHA and
HAF Administrators’ files on each organisation being reviewed.

Stage 2: Domestic visits

Undertake a domestic review of each organisation being reviewed to consider whether it
has appropriate capacity and systems to support its KOHA development work and HAF
work where applicable.

Provide oral feedback on preliminary findings to each organisation being reviewed.
Discuss and confirm dates and arrangements for field visits.

Ensure that each organisation being reviewed provides copies of in-depth reports on the
projects to be visited before the field visits.

Stage 3: Field visits

As required, identify and contract an in-country interpreter in consultation with the local
NGO.

Undertake field visits to the projects nominated by the PMC (including the communities
they serve) to look at how the New Zealand NGO’s work plays out in the field with
particular reference to its development approach, the nature of its partnerships and the
application of the KOHA and HAF criteria in the partnerships and projects.

Provide oral feedback on preliminary findings to each partner visited, ensuring that they
understand that it is the New Zealand organisation and not the project visited that is the
subject of the review.

Stage 4: Report writing and discussion of reports

As appropriate, consider the suitability of the organisation being reviewed to move to
block grant status or to move to programme funding.

Complete separate draft reports on each of the two organisations which identify
compliance and practice improvement issues as appropriate.

Submit drafts to the PMC for consideration and meet the PMC to discuss them.
Incorporate PMC comments as appropriate and submit resulting drafts to respective
organisations, seeking their feedback on factual errors in the report.

Meet with each organisation being reviewed to discuss the draft report prepared on it.
These meetings will usually be chaired by the Independent Chair of the PMC.

Finalise reports and submit them to the PMC.
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Stage 5: Lessons learned

e Complete a report on lessons learned for the New Zealand NGO development sector on
generic lessons learned from the reviews.

e Complete a report on lessons learned for NZAID and the PMC on the operation of the
KOHA Scheme and the HAF, with suggestions for improvements as appropriate.

e Submit draft lessons learned reports to the PMC for consideration and meet with the PMC
to discuss the reports.

e Finalise reports and submit to the PMC.

e Brief PMC members for discussion of the lessons learned for the NGOs at the annual
NZAID/NGO forum.

Other
e Provide periodic reports to the PMC on the progress of the review.
e Provide a financial progress report to each PMC meeting.

Outputs

e Expenditure reports for each PMC meeting.

e A presentation to the PMC in verbal or written form outlining the reviewers’ activities and
conclusions and commenting on any issues regarding the review process.

e A report incorporating the findings for each organisation (one report per organisation)

e A report to NZAID and the PMC on lessons for the effective operation of the KOHA
Scheme and the HAF.

e Areport to the wider NGO community on the generic lessons from the reviews.

Composition of organisational review team

The core team for the organisational reviews will consist of:

e two consultants

e a member of the PMC who will join the reviews as a full team member and be responsible
for acting as the point of liaison between the review team and the PMC. When necessary
and appropriate, there may be an additional team member who may be a second PMC
member, an NZAID staff member or other person as agreed by the PMC. The specific
roles and responsibilities of PMC or other New Zealand NGO representatives on the
review team in any particular year will be covered by a separate short contract between
NZAID and each of the representatives concerned.

NGOs being reviewed are encouraged to send their own representative with the review team
for the visits to their projects in the field. Costs of accompanying the review team may be met
by applying for Assessment Monitoring & Evaluation (AM&E) funding under KOHA - or for
block grant NGOs, by allocating AM&E funding within the usual block grant requirements.
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Attachment

LESSONS LEARNED FOR NGOS

New Zealand NGOs to be reviewed and projects to be visited in the 2009/10 KOHA

reviews
1 Organisations and projects selected for review
a. Organisation  Mahitahi
Country: Domestic Review only
Project(s): No project visit
b. Organisation: Save the Children
Country: Nepal
Project(s): Social Movement for Education
Quiality Education in Udayapur
C. Organisation:  Oxfam
Country: Vanuatu and Papua New Guinea
Projects(s): VRDTCA Capacity Building for Vanuatu Rural Training
Centres
PNG Highlands Programme?
d. Organisation: CBM
Country: Thailand
Project(s): Community Based Rehabilitation for the visually impaired

2 In-depth reports:

The KOHA PMC will request each organisation under review to provide an in-depth report
on those projects that are to be visited prior to the start of the domestic review.

22

This was replaced by the Rural Cooperatives in Timor-Leste project.
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